Committee on Educational Policies and Planning
25 October 2005

Present: Matt Hockenos (chair), Ruth Andrea Levinson, Beau Breslin, Mike Mudrovic, Dan Moran, Gordon Thompson (scribe), Charles Joseph, Pat Oles, Muriel Poston, Sarah Goodwin (guest)
1) Minutes 18 October 2005 (Mudrovic) approval pending review
2) ACIS Subcommittee for Short-term Study-abroad Programs

a) CEPP has charged the Advisory Committee on International Study (a CEPP subcommittee chaired by Michael Arnush) to create a subcommittee to address a number of questions regarding short-term study abroad programs.  CEPP concluded in consultation with MA that the subcommittee should consist of one representative from the Dean of the Faculty's office, one rep from CEPP, one rep from Office of International Programs, one rep from ACIS, and one rep from Curriculum Committee.  The Curriculum Committee suggested that their rep be Michael Ennis-McMillan because of his knowledge about short-term study abroad issues.  However, ME-M is not on the Curriculum Committee as an elected faculty member but rather because he is representing Sarah Goodwin from the Dean of the Faculty's office.  Thus, he cannot officially represent the Curriculum Committee.  M. Hockenos has asked Kate Graney, chair of the Curriculum Committee, if she would put forward a faculty member from the Curriculum Committee to sit on the subcommittee as their representative. 

3) Middle States: Discussion of Diversity Chapter
a) SG began by describing some of the discussion history about diversity that grew out of the Strategic Plan.  Two different groups wrote the distinct parts of the chapter.  The two groups discussed how they might resolve their differences.  
b) Discussion.  

i) Can every student at Skidmore experience someone from another culture (domestic or international)?  
ii) Do we have any means of attracting these students and faculty?  
iii) How does student engagement figure into this discussion?  
iv) We have difficulty attracting faculty of color in part because of the social context of Saratoga.  (We have studied this before and reached the same conclusions.)
c) BB: Why don't we make the conversation about attracting well-qualified students and faculty of color because they are well-qualified?  

d) SG: How can we have students and faculty of color who do not feel that their presence is predicated on their otherness?

e) Discussion.  
i) We have multiple purposes for our educational statement.  In part, we want students to have a transformative experience with a different way of understanding the world.  In another part, we live and teach in an environment with a history of discrimination.  Some of that discrimination seeks to address past discrimination.  (E.g., we admit more men in part because we think that we want more men on campus.)  
ii) What is the purpose of diversity?  
iii) Are we talking about exposure or engagement?  
iv) What role does this diversity play in our choices about program support?  

v) What are the underlying values of our education?  
vi) Does our curriculum engage cultural diversity?  
vii) Do our first and second years adequately prepare our students for study abroad?
viii) Do we have a support mechanism for international students?  If we want to attract these students, do we have support services to help them with language and culture?
MIDDLE STATES - 2005

Diversity Community Conversations (notes by Chris McGill)
October 11 - 5 PM 
5:00 PM –  Muriel Poston, Sarah Goodwin, Joshua Woodfork, Cori Filson, Jordana Dym, Jim Chansky, Mark Rifkin, Lewis Rosengarten, Ann Henderson, Kate Berheide

Comments will be accepted until November 15.

III.
DIVERSITY
Special Programs Suggestions

Jim Chansky from Special Programs has already sent Sarah revisions that have not yet been incorporated into the draft document.  A brief summary of those suggestions include:

· Comments about internationalizing the curriculum with the inclusion of references to the Greenberg and McCormack Residencies

· Skidmore is trying to strengthen the diversity of it’s applicant pool by targeting students who participate in Special Programs offerings over the summer.  

· Include ways we can incorporate Skidmore students in summer programs dealing with international and diverse issues i.e., the Redman residency.

· High school students who attend Skidmore during second session summer school are able to develop a sense of Skidmore and should be recruited more heavily.   There are opportunities to bridge the student in the second session summer school with HEOP students on campus.

Problematic Areas:
What is the goal of being diverse?  Could the end goal be social diversity?

· References to “diverse peoples” demarcate people of color and assume that other people are the “norm.”  It creates an idea of bringing people of color to “perform” their otherness to the majority.

· There is minimal discussion of social class and when it is used, it is wrong.  It was suggested that an understanding of race should be rooted in inequality rather than in culture.  It is not enough to just see and experience the culture of another place, but students must understand the relationships between cultures.

· The issue at Skidmore is how to create a culture or atmosphere of diversity rather than the job of bringing in diverse people to “do” diversity to begin.  Faculty need to develop diverse courses.

Study Abroad

· The Study Abroad section is not a discussion about the relationship between the US and the rest of the world.  The issue of power and privilege needs to be included.  Our goals for having students go abroad need to be clearly defined.  Currently, students go abroad because it is cool, which is not the right goal.

· Page 50 – “do our courses that are ostensibly global or broadly international in perspective in fact subtly, probably unconsciously, convey a hierarchy of regions and countries?” There is no literature that points to this nor does the text leading into the question prompt the question.  Eliminate the question entirely.  

· Cori pointed out that the last 2 or 3 years the Study Abroad program has been revamped with a focus on curriculum and courses have been created with the change of focus being central.  A change in the culture takes longer than 2 years.

Focus on the ideas of power, equality and injustice.

HEOP & Other Diverse Students
· There is a lack of clarity in the text regarding the HEOP program.  It is portrayed as the group that brings diversity to campus, when in actuality HEOP only provides 1/3 of the diverse population.  HEOP staff supply extensive support to their students, but what about the rest?  The Skidmore environment is not welcoming or supportive to diverse students.  There is a lack of emphasis on domestic diversity and what we do on campus.

· Discuss geographic and racial diversity in the piece.  The text needs to be more specific about what it is that we mean by diversity and provide a balance toward the more positive aspects of diversity rather than the more negative ones.

· Gay students are not given enough of a profile.  There are courses centered around diversity in the curriculum but there is not a listing of gay courses.  Gays do not see themselves represented in the curriculum.  We need more courses in queer studies and diversity.

· There is a tension between domestic and international diversity.  We neglect to state that some students represent an intersection of these two areas.

Summary:

· Look at the terminology and revise

· Frame the discussion better at the outset

· More research needs to happen on the domestic side

· We need to recognize a lack of information o the “other”

· Decided on the direction of where to go next

· Mention the task force that will be appointed by the President to delve into these issues

· State that tis is the state of Skidmore regarding diversity and these are the questions that arise that need to be investigated

· Add SAT scores that are non predictive

Final Comments:

· There is no longer a core set of readings that speak to diverse (both racially and internationally) issues as there was in LS1 and 2.

· Create programming during orientation and the first few weeks to make students ask questions of some of these issues.

· White people are also a race.  We all have a gender and a class.

OCTOBER 14, 2005

1:00 PM
Present:  Rob Linrothe, Grace Burton, Muriel Poston, Chuck Joseph, Lenora de la Luna, Jennifer Delton, Tim Burns, Paty Rubio, Sarah Goodwin, Bob DeSieno, Monica Minor, Mason Stokes, Beth DuPont, Anita Steigerwald, Michael Ennis-McMillan, Elliott Masie, Karen Kellogg, John Weber, Susi Kerr, Susan Zappen, George McNally, Viviana Rangil, Erica Bastress Dukehart, Natalie Taylor (plus 2 people I didn’t know)

Concerns:

· Page 57 – Relationship between domestic and international diversity.  It appears that even though we could make more changes in domestic diversity, we will settle with what we have created and try to make changes in the international area

· Page 11 – Suggests that minority students are bringing something to the majority but we do not want them to think they have to do that.  We need something more relational.

· “Diverse” cannot refer to an individual.  The word is used because no one knows what it means.  Who are we talking about?  The Commission of the 90’s signaled out particular segments (African-Americans and Hispanics).  Even if we don’t do that, we need to define who and what we mean by a diverse population and the notion of diversity and what we need to do to attain that.

· More focus needs to be placed on equitable access to social education.  Cultural diversity should be looked at through a social justice point of view.

· Diversity is still a numbers game at Skidmore and some believe there is a tipping point at which time we change.  An increase in the numbers of diverse faculty and students allows for a more open and diverse conversation because we have brought more to the table.

· Page 7 – does the campus have a diverse student body and do we engage them?  We are not taking care of the needs of the students.  There is a logical connection for the need of social justice.

· The recommendations at the end speak to diversity and not engagement with diversity.  A diverse faculty comes from high achieving students of color.  The document does not address the students of color in engagement.  We are not responding to the real issues of these students.

· The domestic diversity section faults us for our lacking curriculum.  Courses that are not labeled CD courses also address diversity.

· The concern is our white students and increasing the diversity for them.  It puts students of color in the role that is inappropriate for them.  They are here for an education, not to be burdened with teaching others about diversity.  

Tone:

· The section is written from the viewpoint of bringing the “other” here to interact with majority.   That is not what we intend by a diverse community.

· There is also an implication that those with white skins accept our situation as status quo and there is no desire to change  – the tone should be removed.  Our students come off as not adventurous. 

· Page 66 - the problem is that a faculty of color brings a different perspective. A different justification needs to be made.

· We need to know the point at which the community changes by virtue of having a number of persons of color on campus.  A number that does not make the students feel isolated.  The dynamic changes but maybe not in the way the document says.

· Page 4 – one sentence says we want to preserve perspectives and another that we want to broaden perspectives.  What we want is representation of diverse perspectives for we want or expect that it will remain the same and representatives of something that is not here now.

SG – We need to tighten the rationale to increase faculty of color and should not imply that white faculty and students are inadequate.

Recommendations:

· Define a goal – clarify the terms that we use – do not portray a diverse population of students or faculty as having to come to the “majority” to teach about diversity

· We should bring to light where we stand and how we are split on the issues.

· The beginning of the chapter is broad and by page 23 centers around faculty and students of color, Racial diversity becomes foremost and the other kinds of diversity fall to the side.  What we are looking for is never clearly defined.  We need more clarity of what these terms mean.

· Page 4 – we want to challenge all students.  If we have diversity in every city we then become a homogeneous world.  We are assuming there are people of color who have a point of view that does not change and encounters with whites will be a challenge to their perspective inciting change.

· We need to present the notion that diversity is a hard thing.

· We want students to contest their ideas surrounding diversity so there is a genuine engagement but not necessarily change them.  A forum needs to be provided for dialog.  The goal should be to educate students to function in a more complicated world both professionally and individually.

· One of the final recommendations should be that more discussions need to take place within the community.

OCTOBER 19, 2005

1:30 PM
Focus:  Study Abroad

Present:  Sarah Goodwin, Grace Burton, Michael Ennis-McMillan, Paty Rubio, Cori Filson, Jennifer Delton, Susan Zappen, Jim Chansky, Tina Levith, Chuck Joseph, Lenora de la Luna, Joe Stankovich, Susi Kerr, Tillman Nechtman, Mary Lou Bates, Karen Kellogg

The focus of this meeting was to concentrate on the area of International Diversity (study abroad) in the Diversity section of the self-study document.

Concerns:

Page 59 – “Overall, we have found that we have a large but mainly Eurocentric international curriculum in which our homogeneous community principally seeks out limited types of challenges.”  

· It was contended that this sentence is dismissive.  Do not put down another aspect of what we do at Skidmore.

Page 52 – “A final result of interest is that our ALANA students enroll in courses that would tend to enhance their understanding of their own background….”  

· ALANA students should be asked to study a culture other than their own.  There is unevenness between the white majority being asked to study the “other” while it is acceptable for ALANA students to study their “own.”

· It was agreed that Skidmore needs to strengthen courses offerings in African Studies.  Students are playing it safe by studying their own culture.

What do we view as the goal of international education?  Do we take care of the needs of our students or push “the other?”

Page 31 – “That is not to say that a transformative cultural experience cannot occur in England, Spain, or France if the program helps integrate students with the host culture….”

· It was agreed that the approved programs are basically Eurocentric.  But there are still opportunities and choices in these programs and chances for students to have opportunities to interact with other cultures within a Eurocentric program.

· We need to help students better understand the culture they are engaging in.

· We need to have more foresight in our goals when approving programs.  Not all students are ready to visit some parts of the world.  Skidmore needs to provide these students opportunities to study the issues and cultures of those parts of the world in another culture (for instance interacting with non-western cultures in the UK).  We need to strengthen the idea that a transformative experience can occur, and that we should make it occur more often.

· Students are choosing abroad programs more carefully and are choosing programs that are challenging them in places outside of Europe.  More students are eager to go to Africa, Asia & Latin America.

There was a wide consensus to separate the domestic and global areas of this chapter into two sections by either keeping them completely separate or by articulating the sections, defining their goals and then bringing them together.

Chuck suggested have CEPP discuss and approve separating the section.

Final Suggestions:

· It remains unclear how we engage students around issues of diversity.  A better method of assessment needs to take place, especially in the international diversity area.

· HEOP does not belong in this chapter.  The chapter needs to focus on curriculum and study abroad. HEOP is an “opportunity” program, not a program providing diversity to Skidmore.

· The chapter is “racial essentialism vs. cosmopolitanism.”

· The document does not ask all the right questions.

· Use percentages instead of numbers of students to report departmental majors who go abroad.

· The document needs to discuss under represented students in relation to study abroad (i.e., sciences and pre-professional students).  Why is it they are under represented and how can that be addressed?

· We are asking students to engage in international studies in a different way then we ask them to engage domestically.  There are different goals and processes between the diversity and international sections and because of that, should be divided.

